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1. Intreduction:

The following presents a brief summary description of TEAMS;
Team teaching, Emplcying a Variety of Methceds for Spaﬂish/Aﬁgla B
American Integration. The major project explanation will be
found in sections, IX, ITI, 77 V, & VI and tﬁe Appéndices{”

The appendices contain the agendas of meetings, consultants

used and teacher evaluaticns of the various training 58551OHS.
A. Objectives e

1. To cenduct an

in-service training vrogram for teachers
anc administrator:

in cultural sen5191V1ty and knowledge,

{i

2. To éevelgp and implement a model curriculum which’ meets
the SFFCZJlC multi-caltural needs of a DDEHlSh/AﬂglG L
community.

. To fully implement a schocl environment highly suppcrtlve
of culturally integrated middle level student body.r- ‘

L. To stimulate community integraticn through 1ﬁvolvement -
in school act1v1tjea. : . SR

B. Project Plan:

In order to best accomp plish the above cbjgctives'a=fgg“A
TPHEQE plan was developed: |
’Phasa I; Fultural Sen51t1v1ty Tralnlng.

iﬁ Phasé in; uULtqul hwa?EEESS, currlculum @bgectlves an
S rn“Qevelcpment tralnlng.,» ST B I
;;Phasé IIT. -Instruction methods' ano btrategles - ph: h
o o=+ .of Human Develcpment, development: Of teac ing.

o unlts and Interactlcn Analy51s tral 1ﬂg

’:,Fallewup and Evaluatlon.:

CERIC

PRI A i Tox: Providd by Eic (1SS

. Participants:




A total of 30 participants underwent the in-service training
All Middle School faculty and administration and volunteers
from the elementary and secondary staff and aﬂmiﬂistréticn
were selected. It should be noted that other comﬁuniﬁy
leaders participated in phases IT, iII, IV,'&‘V.Qf tﬁew
program. | - e
Participants were as follows:

1. Teachers (24)

2. Administrators (5)

3. Aides (1)

Do . Staff:
The Las Vegaz City Schools contracted for 36 ccﬁsﬁitéﬁtsVVI
from other school systems or universities. Nine 1égél |
citizmens and eight local school personnel were utilized
for various phases of the traiﬁing.- Three'memﬁerszpffthé.f'
Min@rity Group Cultural Awareness Center at thé Univéféity';
of New Mexico were also utlllzed | | L
The progect was planned, directed aﬂd 1mp]emented thraugh
1. One progect Director o

 ~2.‘rOne QéCFEtaPy

' :3;‘,Clty School S*aff mPWbE“S

iA{{'Spec1altv Consultaﬂts

ilQ?ﬁBackgr@und Infﬁrmatlon.:

;{Las Vegas New Mex;cc 15 a town af l4 QDG pcpulatlcn, located:

n“San nguel Gsunty,'ln the northeast&rn part af thekstate

fTheré are;twc schcal dlStPlCtS and c1tles 1n.the comm~
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3,00C students. At the present time, there are nine elementary
schools, three of which are in the county's rural area. There
is one junior high schocl and one senior high school serving

the school district.

By action of a reflerendum vote the municipalities of East Las

Vegas and wWest Las Vegas consolidated in March, 1670.
£ 3

District-wide, the student population is 73 per céent Spanish

surnamed, 26 percent "Anglo" and less than one pér cent Négfb

or Oriental.

New Mexico Hiphlands University, the New Mexico State Hospital,
the Santa Fe Railrcad, and stock raising in the surrounding area

are the principal assets of the community.

The community was established by Spaniards in the early eighteeﬁ
hundreds. It became the chief marketing place for an agréﬁiéﬁ
economy that surr@unded it for miles around. -It wes one @fythe‘-'
principal trading and commeréial ar=as on .the Santa Fe Tféil,,.

with the ceming of the railroad, the town grew and dividéd‘intg

1

With the advénce of technology and influx of immigfants tﬁe—

natlve born residents often found tbemselves unable to cempete

'1n the hlghlv mechanlzed world. The ranches vhich were- once ‘Qf
the;r Sale means of support - have been QlVldEd acccrdlng to

bpanlsh customs 1ntQ smaller pOrtanS by th81r fathers and

”thelﬁ father's father. Droughts often addea tc the1r mlafurtune”

k {Eventual1y, the dESFendanta Qf the Conqulstadcres abandcnad

'afthe1r small holdlngs and maved 1ntb town tc Work;
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:4 Q s '»earller age uhan Junior: hlgh 1ntegrat1on problems ar
ERIC: | B
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L
menial tasks. This influx of Spanish-Americans into the East
Las Vepas area greatly increased the nhysical integration of
the community's citizens. The cultural awareness dimension of

integration needs tc he much further developed.

Others moved away f£o places where they were better able tc:

make a living. Some had had %o go on welfare because  employment .
opportunities do net exist. As a result, this area has beén |
designated as an econcmically depressed area. Approximateiy

32 per cent of the student populaticn gualifies under the
prevision of Public Law £%-1C £52A (Low income category).

The district has an 11.3 per cent average unemployment rate

gevernment contracts

f
o

and has been designated a top priority

o

for the cne parachute factory that exists in town.

Problem Identification:

N

efa erresation ' )

‘[j ]
1)
;‘F‘”.;

pr=t
t.“

"

Defacto Segregation has existed because of the location of tﬁénf
neighoorhoed scheols. In the rural areas, neafly Qné-hﬁndred“
percent of the studencs come from Spanish speaking hames.

Some urban schoocls enroll nearly one- ~hundred per cent Students

from Spanish surnamed hcmes. Others have varylng'ratlcs of"

Spanish/Angle enrollments.

Our efforts in elimination cf defactc segregatlon haveﬁneen

ifalrl'} succeusful at the 7th gfadé level. A1l students abave

&

the 51xth grage level are nnw~enrﬁlled 1n 1ntegrated urban
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Integration Procedurae:

This has led us te the planning <f a middle schocl to
encompass grades 5 through €. Two vears of study by adminis-
trators and faculty members of the Bast Las Vegas (ity
Schools, with consulting services of the University of New
have resulted in the final plans for a model middle
school plant woich utilizes culturally integrated team
teaching-modular scheduling technigues of instructicn;' The
University of New Mexico scho.l planning department believes
these plans are the most medern design for integration in

the Southwest. 5School Beard anproval of the aforementioned

rlans have been made with bids tc be let in January and
constructicn to begin in February. Cccupancy of the middle

school is to commence with the 1¢69-1¢7C school vear.
Bduecationsl specification for the Middle School state,

", ..establishment of a middle school to house all the

children in the school district, initially in the 6th and

7th grades and later in the 5th and &th grades, w111 permlt
more hetercgencous greuping in the schoel for mare_children, f

from all walks cof life in the ccmmunity,“l Language, social, .

2

\Hn
'J

scholastic and emotional adjustments are some of the major.
obstacles of integrating the Spanish-American into»the’

urban school. R S

C. Problems of Integration

S@mé @f;théfprgblems incident tp'iﬁtggfatiénfﬁavé b$én"thef

R *Un1vgr51ty cf New Mex1co, Schocl Plant Plannlné ServiCﬁ, Colleg,
of bducatlan ‘Educaticnal: Derformance Spec;f;caticn: for-the’ Pr@pcsed
las Vegas Niddle Echcol p 5 et

Rl A i Tox: provided by enic (1S
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formation of gangs, dropring sut of school upon reaching

the end of compulsoery sckosl attandance age, lack of parti

ration in extracurricular activivies, lack of leadership,

and lack of self-directicon in scademic pursuits. The starf:

neads - he ccncerned with the complexities of the back=
grounds of children. Thev need to study and design

a curricenluwn bhat is sulted to the hast interests of these

+

children; and they need teo device methods that will best

cring about the desired results of integration.

=

i
t
i

flature of

ok
y

as Schoerl System had endeavored to have a quality

The Lag Vegc
educaticn praogram for “all children”. Consideration is given

ts the socic-e-nnomic and ethnic gifferences betwesn students.

13

TPTorts were direcved toward assimillation into a techpalogﬁcal

soclety.

.

There is a natural tendency for a dominant culture to impose
itself upon a subcrdinabe culture, often preempting the
‘resources ctherwise available tc the cther. Tnequality of
aCCEﬁglbljltf may rewult.l The poor economic situation Wthh
exists in our schools has limited the alternative cho ées of

our student population. Those with a minimal acculturation :

have even fewer choices.

The pregsurea of modern t cbﬂajagy make it imperatlve that

__crégs cu]tural educatlon receive plefltY attent;an. Eerger '[—

-advocates.a “Syncretism.cémpromise” as a SOlutLDﬁ to the

problem.?

”'lBerger, Henr Ethnc Pedagcgy Crc;s Cultural Teachlng Technlques
E lC Sout ggstern Coaperative, ducatlanal Labsratary Inc,,vAlbuq." M

- rllmrm«unmc -
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Wnen the cuitures of an area are "appreciated"” not "tolerateg”

a fuller participation in the sccial corder and materisl benefits

k)

are enjcyed by the minority cultures. Ethnic differerices are
a fact. Contributions toward an "ideal" socliety can te

beneficial when a true appreciation by each group 13 realizcd.

Recognizing the limited choices in educaticnal goals and a
less than desirable appreciation between respective members
of the twe cultures, the Las Vegas City Schools entered into

an inservice training program in cultural sensitivity and

awareness A program was developed to change facts among

[ )
our swvudents such as:

1. Spanish-American youngsters cor. the average are achieving
two or three vears behind the Anglo voungsters at the
middle school level.

2. The pres
::

schocl program is ﬂnt culturally "relevant”
te the tur

ent
Dan lQLEHWPTTP?ﬂ cul

3. Tne drop-cut rate is much toe high amﬂnﬁ Sp athh American
students.

h. There is "grouping" of students amcng ethnic lines with
a lack of socialization between groups.

5. Unemployment

is Ilgbﬂgt and the majority of poverty
categoery familie

are Spanish American.

TV. The Prnpram PTﬂn

The progpcu plan was to develcp a "cultural awareness" dimension

amcng the teacner ~of the East Las'Vég Civy Schcols.;;Thisun

'

*;awareneus was bo be 1mplpment@q 1nt® tbe curriculum. anough

jth1¢f¢mplemenuatlon,';tudcﬂts and thence parpntskgcqu beccmei'
; act1velf 1ﬂvolvea 1n 1nter grcup agtlv;tles whlch wauld

'?TQEVélop 1nteg Qtl n attltudes.; .

ftjwaS:féitfthétfbuvknbge;t;ves caula best be mét‘by breaklng

"ERIC

RRIA rimext provided by eric [




. To conduct an in-service training program for teachers

and administrators, in cultural sensitivity and know-
ledpe for the Fast lLas Vegas multi-cultured middle

school.

[

2. To develop and implement a model curriculum which meess
the specific multi-cultural needs of a Spanish-Anglo

community.

(a) Language arts and social studies will be taught in
both Fnglish and Spanish. Historical sites and
museums will be visited in the area. The children
will discuss and write about their experiemces in
both languages after visiting nearby historical
sites.

(b) The fine arts, industrial arts,-and home economics
will feature work from both cultures. This will be
done by having studenits bring family heirlooms,
pictures, etc. for aisplay and study, bv learnlng
abcut 2rts and crafts materials; and by having
clothing featuring styles frem both cultures.

3. To fully implement a school environment highly supportive
of ru]tura1Ly integrated middle level student bcdy. This
is to be c¢:ne by developing techniques to more efiectively
make students aware of their individuai worth and their
worth as a CDﬂuF;but‘Dg factor in society. Clubs,
activity periods, games, plays and classes will all
contain participants fulTr integrated. A staff will
be emplcyed with a reasonable proportion of teachers

of each culture that have been aﬂélelCSlly tralned to

1mplemcnﬁ integration.

L. To stimulate community Jntegrat1on through 1nvolvement
in scheool activities. Parents from all walks of 1if
will be invited and urged to attend and participate 1n
~chool functions. Parent group organizations will be
fully integrated. Local citizens representative of the
different cultures as resouwcss for lectures, demonstratlons
and discussions will be used. To provide a ‘model in
school integration to which other ccmmun:ty agen01es
may turn for 1nfcrmat1@n and help. o

The first phase of the training was basic cultural-sen51t;v1ty‘
training. The participants were divided 1ﬂt6 two groups X
sof 15 each. Cne T-group 5pec1allst was a531gned to each
group.  The groups were structured to contaln approx;mately
equal numbers of representativesAcf each ethnlc grcup, L
sex, aﬁd,categcry (teachers, administrators, etc )

K

Q S o .
' - ' Ly s

o



The objecti
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3.

Four sessions of three hours each were scheduled.

sessions

To provide

ives of the "T-groups" were as follows:
To provide for "free® and "open" communication.
for self-realization of cultural conflicts.
To develop cohesiveness between participants.
These ..

were not structured tc provide specific outcomes

but to generally pass through four successive stagesréf'f

attitudas.

1.

The attitude of cohesiveness and freedom for group
interaction. . L
To develop an attitude that there are differences
in pecople because of their cultural heritage. This

begins with an attitude characterized by "No problem-

we're all Americans"” to an attitude that "Maybe
there is a difference in peoples attitude becauoe
of their cultural heritage'. : _

To ldEﬂhlLY problems relative to cultural conflict.
This is characterized as "the problen is unsurmount-

~able-everyone feels so discrimated agalnst that the

I -

whole community is doomed™.

The attitude that through rnoperatlve ‘endeavors
there are possible solutions to the proglemn. - Part-
1c1pant move from the "defeatist attitude™ to-one

of Yeonstructive criticism¥

At this point the participants felt that they were f;nally

gett;ng

expressad Dne voluntary S@SSlOE was SChEGUlEd w1th

-Qapprcx1mately 75p of the part;c1pants attendlng.

 A5 thé part1c1pants began to develop tﬁe "freedom“ and

5!:

,"openness" of ccmmunlcatlcn, the a;fferenﬁes 1n cultural

imembers af each cmluure b@gan to unfola.'

samewh@re.

A de51re for addltlonal SéSBanS was

The attempt'wasfh.

and "cooperative endeavors'’.
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primafily a concern with the feelings of the participants and
to reserve 1mpllcat1@ns on the educational process er a
_later,phase. This tended to make the participants more
awarg1é£ theirycwnk"regi"vfeeiings toward.members of their
- own culture as well as other cultures. We were then ready

‘to mave ntc phase II Gf the program.

QThé"seCénd phase was devoted to awareness tfaining”and

1ts 1mp11catlcns on curriculum and tbe educatlanal pTDCESS.

ThlS was a ten day werksh@p from June A th”ough June | 17.
Twenty—tnrae consultants, mcstlyz in teams of 3 @r 4,;

"were utlllzed.- These were selected for th31r bankground
W;wark ln cultural awareness,  curr1cu1um Spéﬂlaltle and -
ikeducators in mlddle or junlcr h154 SChODlS whc had expe;lenCE

w1th asmecLs af educaticnal cancepts relatlve uo our prc—

WéI‘B

Slﬁ iocal cltlzens, twc teams cf 3 each,

posed plan.




Aruntoxt provided by Eric

S

changing and that the Spanish-American chiidrgh céﬁld?ﬁot;”
be "pin-pcinted” to a point on an acculturation :cntiﬁﬁﬁm.
It was also stressed that the value orientati@m'échemé$;;‘
discussed were "ideal"” social-science ccﬂstruéts ﬁsedﬁ?éi 
better understand basic values and not be used £cr>_‘Qf7
identification Gr:judging modern Spanish—American béhéﬁiéfv
patterns. The "folk-accented" or “Spanishwculturalf¥éiﬁev
scheme was discusSed to assist teachers to become “awafe"
éf'pdssible points of confliet in their ;ttempt to make =
the curriculum and their teaching more "rélévant“;‘ Tﬁé

dangers of self-concept damage by stereotyping or asSuming '

ccultural values cof Spanish-American children was stressed.

A syllabus was prepared by the director and given tgfgaehﬁ [

participant to be used as a resource for discussion.’ "=




s Full Tt Provided by ERIC.

. program were:

,Ihe i;rgt area cof concern was to establﬁsh a mechanlcalf
3;mgdel. There was no 1mmed$ate mcdel avallabl%.- ngsulfants;
"frcm punllc sch@@lg were called upon tc prBSEnt thEIF‘ 7

~texperlences 1n cne or m@re asmebtc relevant t@ our program.

12

A new schecol plant had been designed arcund a pfagrémgﬁlan f
for large and small groups. It was Telt that the 1afgé o
groups provided a much more suitable setting for integraticﬁ
endeavors while small groups would provide for better 
instruction. The basic philosophy was a "hands-on" or |

student involvement school program.

Our preliminary plans for the project was to . develop .-
teaching units as a part of a model curriculum. The . o

group was divided into four subject matter areas, language

)

arts, social studies, math-science, and fine arts for this.

rhase. The specific objectives of this aspect of the

1. To estahlish a mechanical model for large group aﬁd
small group instructicn, team teaching, and madular

scheduling.

e e e A e T

2. To identify areas of need. c s

3. To establish meaningful attitides toward 1ntegratlon.

L. To discuss possible additions, deletions: and/or
revisions to make the scheol prapram relevant.

PR ety

5. Tc begin gathering materlal te fe t?f culturally
relevant teaching units. : :
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attitudes cobtained through the sensitivity and awareness

training into the school program.

It was believed absolutely imperative that recammendéiidns
for change be generated by the participants. As we prc—ﬂ
gressed- through phase II of the'project, 1t became ev1dent

that teachers were advocating some changes. The eva]uatlon‘

given at the end of this phase revealed a change in

attitude amcng most of the participants and indicated "

some desire for a change in curriculum emphasis. This

evaluation appears in Appendix B. The participants were

asked to prepare a curriculum outline during the summefvf

H]

“or discussion and cmonerab ve development durlng theji_”

August workshop. This outline was to incLude,de51red,hf

"focus" cr "change' that each teacher felt'necessaryi{;wr

Phase TII was a ten day workshop in AﬁéuSt;f ThlS phase

was planned to include the development of curflculum'”

teaching units, philoscphy of "human deve 1opment"i teachlng

v

strategies and interaction aﬁalvsis.

Teachers came to this phase with curriculum outlines as

- prepared during thérsummer vacation. It wés*immed atel

evident that uhe'beachers Wluhgﬂ the varlous subgeci

matt er areas had gmtten together durlng the summer break

H and veflred thelr autllnés 88 a rrcup.

3
R

were : uoed in —hé fiélds-cf uﬁlt;cgns

S e

"[‘;Four SQec1al1;ts

JAruntext provided by eric J
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or emphasis. The teachers had to renew and reinforce

their role of ccncern with the individual student in the
total educational process. To¢ accompany the desired

change in curriculum and to better insure the impleméntaﬁianr
of the curriculum a self-evaluation tool was needed. Inter-
action analysis was presented to supply this Eaélg The |
team apprcach provided an excellent means for utilization

of interaction analysis as teachers attémpt,fs e%aluate
their teaching style on the individualrchild in relation

to the wheole class. Not only was a teacher able to look

at herself but the team as a whole could work cgnstructjvely

suggest means to impr@ve instruction.  Following this

ct
O

rhase of the program an evaluation was asked of each parta

K

icipant. A summary of this evaluation appears in Appendix B.

Phase V of the program will be covered under the heading « =
of Implementation. , J T P T T

JAruiToxt provided by Eic
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Implementation
General Implismentation

A.

.develcplng cultural undérstanding and awareness. Span;shf

With the opening of school in September and the moving into
our new scheel plant .o Favember 17, 196G, phase IV of ~‘

the program began. This phaze was the followup and @va¢pa=
tion phase of the program. This was also the implementacion
period. Consideration was given to the "effect™” and»?éffect"‘

of the curriculum as it was put into practice.

Through the means of self-svaluation and team evaluétién,‘
teachers began to look at what they were doing in the élass—
rcom. They began to fouus in on the "relevancy" of whaﬁ’
was being taught. An attitude of less concern with teaéhing 5
units on cultural agspects but rather a concern with the
overall impact of the curriculum was begzﬁnLng to be |
verbalized. The feeling was that ‘teaching units Could;be'
"artificial” while a "realness’ to cultural ﬁnéerstandiﬁg‘rA
should be incorporated in the dailyv routine of iﬁstfuctioﬁi
Thus, our effcrts vere changed fram develaplng teachlng

unlts to that of 1aent1fylng attLtuaes that were avallable

on a day by day basis within the prepared cqrrlculumgouyilqefj?{ﬂ

'Gurriculum Implementatian

Bullt 1nta tbe currlculum outllne are many avenues forrf

is belng taught in- fully 1ntegrated clasees¢ Thls 15 belng

5?and exer01ses.: The cencepts of the 1anguage arts andkzpanlshﬁ
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are having the cpportunity te communicate and exchange ideas

in both languages.

he rich local heritage is being introduced and relﬁforc ad

=]

e

n the social studies program. OQur social studies program
emphasizes a study of the culture, economics, and hlStDPii
of' the people of South America, Mexico and the S@uthwestern—
United States. These aspects are systematically compared

with our local people. Interviews with local residents_ ' -

were taped by both teachers and students. Local residents

were Iinvited in to talk tc the classes.

The eorrelation and integration cof subject matter matérial
is allowing the sciences, language arts, social studies
and Spanish to work together and explore many-sides of
local histcery.

The art pregram draws its activ iiies from the other pragrams

in the school and thereby reinfo orces the total program.;f

The music program is an 1ntegral part of each area Qf

-2 1,.‘

instruction. The music teacher goes 1nto the var;aus cléSs-ﬂ

rooms nd conduc ts the music prcgram as an enr;chment and

.suppl mental ESPéCt Df each subject matter area Qf the;sﬁhé l”

';;group 1nterart1®n dlscuSS;Dn Se531on under the dlregtlon

“ERIC

A ruimext providea by ric JBR
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of San Diego State. The focus is on three important areas
of chﬂld development, awareness, self-confidence and social

interaction.

C. Vlsual & Listening Aspects of Implenentatlsn

On February 27§ 197C a budget revision was apnroveaxtc'f
allow 1L hours additional traini-=. The effort wag’f“ 
utilized in further developing attitudes relative to t§é 
Spanish-American heritage and expanding on the local '
cultural heritage. Threes consultants were used to explore | i

problems that the Spanish-American youngster encounters.

in the schocl setting and educational process. We used

‘some of the time ir tving together teacher and student:

efforts in identifying and recording lccal history, local

heroes, and sites of interest. The interviews with local

perscns recorded on cassette tapes were edited and

CGfFelauEG into listening units for use in the classroém'

and the learning material listening center.. Twenty Slx.f

ntatlcnsthat cculd

tapes were prepared. slide pr
be used to reinforce and supplement our Sﬁuay on Local
' hgst@ry and DOlntS of jntereqt were assemblev : Fr'he sehool

can nst.affard Lo bus Chlldf%n t@ the e varlous SLtES for

'on tﬂe SPQt view1ng,,therefgre . we weula brlng thesa

It was the feellng that chlldren wauld'

\ft@ the clagngém.

7uheﬁnrltten w@rd Plans Were fcfmulated and sreas ldEﬂtlflEd»

A i Text provided oy eric [N
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during working hours to interact with consultants who

could cotherwise not be obtained and Lo edit and assemble

meaningful visual and listening units of instruction.

A two months extension was obtained on April 3, 1670 With
accompanying budget changes. During this time, the pa%ﬁi
icipants underwent additicnal training in cultural o
sensitivity teo bhetter use their skills in a continued in-
service training program with the school system. All |

rarticipants had txel re hours additional training with a
F §Y)

cadre of 15 undergoing six additional hours of 1nten51ve

ey

leadership training. It was the feeling that they wculd
profit by some practical experience with groups. They

were assigned a group of teachers whe would participate 
during the 1¢70-71 program. A consultant was Schéduledu
with each group for two meetings to insure that they had,\' T
ericugh training to effectively continue the trafningi' h B

They assumed the leadership for thé remalnder of the

b i 12

training program. The other psft1C1pants in thg 1969 70f:

project were 9551gn?d responsibilities. durlng the two,

- weeks 1n service session durlng June as awarenesg and

f[carrlculum 1eaders.

A FullToxt Provided by ERIC



Community Invelvement:

L
.

The public was invited to cur National Education Week

open house. The language arts, Spanish, music, Sociéi”
studies and physical education programs correlated ana‘ il
1ntegrdt ed some of their da;lv activities into. short’: | |
skits and presented them at this meeting. This'wééjﬁéed'

as a springbcard to stimulate public interest in our.p. sgram:, =

Many patrons of the school have since visited to see the

program in action. Their comments indicate that they are

impressed with what is gecing on.

Four group interaction seéssions were planned. These :
patrons present were divided into small Hroups of l6885

than twenty each and met with one teacher. 'as 1eadpr.;; @.m

Interaction within the group was éﬂFDUFaEéd as a méans

of obtaining feedback abgut their 1mpr98510n of the ﬂf;k : o
‘activ 1tles,bthe cuTLural awareness agpﬁct cf currlculum o
and their aspiraticns fQ the eaucatlon gf he"r_ghllaren.

Scme very g@oc aESQlOHS were canductea. Almcst ?DO parenti

were, preqent for thé llrst meetlng, w1th each subsequent;

ERIC

JAruiToxt provided by ERIC
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is a summary of the accomnlishments of the 1S6G-70

Title IV, Civil Rights Act of 1964k in-service training

ject. The following evaluation was developed by the

ilirector, consultants and & rarticipants in the preoject.

General Evaluation:
The Title IV Project is credited with furnishing a primary

impaetus toward ‘ntegration of the community members.

The project iccused con integration activities and en’=2avors

with faculty members and students. It was desired +hat

4

)
51

these activities and attitudes be spread to the cgmmunlty
members through the student populaticn. With this phil-

osorhy in mind our first efforts to disseminate information
te the community was directed more toward the changes that

would be brought about through the new school setting and

ess toward the cultural aspect. It was the feeling that

K

we would like to have some positive action activities to
present, to the parents. This would curtail "turniﬁg cff"‘
the communlty to our efforts and provide less Qpportunlty
for dlsaentlcn, As teachers began their work on curriculum

aspects during the June workshop, parents were present

(L
I

as visiters and scme as participants. There”weré some. who

‘L:‘

gy

voiced the opinion that we were creating prablems_ Théy

13
i

T

"Tor many years with no major threat. There W@E some ”p{f”

Lpl ints to the administration, but in general ghey téak

2,

‘a "lets valt and see’ attitﬁde. Aa we began to progress 1n’*'

.eur train ning tbere was evlaenced more’ pchtlve Leedback and.f-

22

were of the opinicn that we had lived torether in Las Vegasl;f
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bty

dlback. As the teachers began to develop

o

r-.

more positive attitude so did the parents. PRy early November

we were ready bto present to the parents at the National

Fducation ieek crpen houvse some of the activities that .were

taking share in the scheel svstem via demonstrations of what

=

This ceonsisted of activities

m

was golng on in the classroom

in English as well as in Spanish. In late November, we.

meved into the new facility and were ready to plan some

H_.l-
‘O

cted parental activities. Four meetings were planned
and parents and cemmunity patirons were encouraged to attend.
These meetings were planned to show some cof the positive

things that were going on in the scheol. The parents were

t‘l‘
F\
‘\.__I\

grours with a teacher as leader in

-

divid~d int
each groupr. The interaction within each group ﬁaS enccﬁraging_
The responses in these groups were generally positive. ' The
cultural controvesy was not discussediwith-anﬁ Dpenﬂeés.because
of the lack of security in this type of setiting. However,
groundviork for discussions was laid and has been ev1dencea‘

in other places at other times. Fallewing each meeting;v

there was the expected ""rattling cf skeletons” charge‘énd
negative feedback. It was minimal in terms of our éxpéétaf Q*JLJ
tions. The Superintendent of school stoed by his ccmmittmeﬁﬁq.pl
to the praﬁram thr@ughsout. From these meetings came]ﬁan?:v

good and worthwhile guggOEtlgns for the 1mpravement cf the. 1;}«f

school. _ :

The project can be credited with initiating a Startliﬁi;'
promoting positive concerns abcut ﬁhe CGmmUﬂltVa
o . _

ric

PAruntext provided oy enic [l
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1. There is more interest in schooel activitdes as
QVJCﬂnCﬁd by dncreanad parental attendance in
visits teo the schocl during school hours and
; at special programs offered by the school.

-

w
ct
r’r
l’"u
.*:J
n
v
ﬂ
il

\'U

2. There is an increased interest in supplying infor-
mation about history, herces, folk tales, music,
art objects, etc. to the schools

C-

3. The community readily accepbted a notice of change
in the ?lem?ntarf school program for next year.

Lo  Community groups are now more cpenly discussing
the aspects of cultural differences.- :

5. The local newspaper has requested material in-
ordar that it may run a weekly siction on the
schools.

Some very positive "effects" were beginning to be noticed

at the Middle School and elsewhere in the school system

such as:

1. Spanish was being taught to all students in the
Middle School. Cultural understanding as well as
the image is emphasized. It is very popular with
the student pepulation. :

2. mere is a noticeable mixing of students and break-
ing down of grouping by ethnic baCkgrcunGS of geo-
graphic boundaries. ,

3. Librarians were searching for material to place
in the library to satisfy a demand for material.

(O R

to research local and state history and heroces.

4. Counselors were asking for the material in tﬂé‘
"irectors file on research results on education cf
the Spanish~Afmerican. They were exchanging

material and source information between themselves,.

and the director.

5. Spanish, Mexican and Southwestern folk music;fdanceé
and art were bezng faught at several of the schaols.;;g’

.- 6. There was an increased interest being shewn in’ R
: © Spanish classes in other schoels at registratlcn tlme.ﬁ'

7.+ An in-service program on cultural awareness far
teachers new to the system was requested by the,
Super intendent and prav1amd. This is intended-. ' .
be a continued and Schéauleq program LGT the future.l

k.

Conclusions

In cenclusion’therE'ii evidence of a dedicated concern
el e M
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for the individual child and a "relevant' program at uvhe
Middle School. The efforts of the rrogram are being felt!

throughoat the schocl system and into the community.

The Title IV prcject has started som

4]
by

r reaching impliga—
tions on the school envircnment. The schoel Syﬁtﬁm finds

itsell in a position of forced continuation of effcrts_along

It was recommended by the varticipants thét the program
be continued. They suggest beginning at the elementary
schocl ané progress ng througch the high SGhQQlW Shouid-
these recommendations néf ke carried through cor the Séhé@l
system falter in its «Ilcrts tc continue the program thus
started there is the decided possibility that the part—
icipants and also a grour of concerned community patrons

will become disillusioned.

There is an observable "area of concern! bréught on thréugh’

the efforts of the program t. further identify the. néEdb

"D'

of the children in the Las Veras GitV’acnoDls. These needs
must be satisfied. The Title IV program can supply the_'

"thrust" necessary to initiate chanﬁes to help qatlsfy these

needs. o LA

A program has been 1n1t1ated it sh@ula be enCGuraged

ccntinued and enlargea upon in order to prcv1ae an educatlenal

'experlence essentlaT to the fullest develgpment of thefchlldren:

of Las Végas."
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Cultural Sensitivisy

acil 30

£

Mies

Cultbural Sensitivicy

7

Cultural Sensitivity

1

Cultural Sensitivity

2%

Dr.
Dr.

Dr.

.

Dr.
Dr.

Dr.
Dr.

“harles Hall '
v.F. Brelthaupb

Gharles Hall
J.F. Breithaupt

Charles Hall

Charlies Hall
J.F. Breithaupt
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INE

INE

INE

UNE

&
A.M.

P.M.
5
A‘M‘

PiMi

A.M.

PiMi

A.M.

P.M.
10
A.M.

P.M.
il
A‘Mi

AGENDA FOR JUNE WORKSECY

Q:00 - 12:00 ~ =

WHAT IS A CULTURE
CULTURE UNDERSTaNDING
TEAM TEACHING

Developing Objec.ives,

scope, & sequence for’
eurriculum

- 1200 « 3:00 Daily

Dr. Jehn Aregon (Minority Grouy !
(Cuisural Awareness Gen&xr)
La Junta Project FINE-{slides & tape)

Dr. Thowes (Vew Mexico State Uriv.)
Mirg. Muiholland (Las Cruces Sczmuls)
Pir. Buethe [(H¥ew Mexico State Univw

Dr. Dozk {Vew Mexico State Unlﬂ,;

Continuation of wvrevious afternoons activities.

CULTUR™ AWARENESS

Language Arts

Scelal Studies
Earth Science

what qualities are needed
to sueceed in my field auﬁ

need.

MIDDLE SCHOOL

Denver Pubiie School Films

Bob Ingerbhritson {(Lang. Arts Sypue.)
{S5tate Dept. of Educaiion)

Lueciano Bazcan (Santa Fe Schools!

Dr. W. Bejnar (New Mexico Highlands)

Two panels of three local citizens
Juarros-Seyvrice Sta. Torres-Hardware
Torres »Go]?ege Stu. Gallegos-Iiarmac
Montoya-Bzuoke Bustos=Groosr

WM. Stradlev (Principal) and L iteache
from Goddard Middle School
Littleton, Colorado

Continuation of morning activities.

Demand Modular Scheduling

Richard Harrison (Principal) and 3
teachers from Pueblo Junior High
Los Alamocs, New Mexieco

Ganﬁinﬁation of morning acﬁivities;

HISTORICAL SITES OF AREA
SPANISH AMERICAN HEROS

READING

SOCIAL STUDIES

HOME ECONOMICS

MATH & SCIENCE 29

Homer ﬂastlngSQFort Union
Father Burke

Dr. Breen (New Mexico State Univ.)

Dr. Cordova {New Mexico State Univ.)}
Mrs. Hoskiuns (New Mexico State Univ.)
Dr. Hozford (New Mexico State ‘Jaiv.)



UNE

UNE

UNE

v

5 12
. A"GMQ

P.M.
13

Y iMi
P.M.

10
A!Mi

PQB"Q
17
$"’(- -M!

P.M.

Continvaticn of previous afterncons activiitiles.

GUIDANCE THROUCH UNDERSTLANDING Joe Ulibaisi éMincrity Group Culbtural
PHE SPANISH-AMEREICAN Awareness Centver)

Available Multi Media Materials John Stephens, District Mgr.
Encyclopedia Britamnica Educational

Corp.
Utilization of Mulul-media Robert Beows, Director Instructional

Services Dayxt. EBE Corp.

Curriculunm (Culturs Integra- J. Vasques, L. Aviles, C. Turncy
tion Aspects)

Team Teaching L. Aviles

Curriculum {(Culturs Integra~ J. Vasques, L. Aviles, C. Turac:
tion Aspects)

Aviles

il
L]

Modular Scheduling

30



AGENDA FOR AUGUST WORKSHOP
TEACHING STRATEGIES & SELF-CONCEPT IMPROVEMENT

SUGUST 11
LO:00-12:00 A.M. Orientaticn & preview of Workshoxn . C. Turner, Dirsctor
L:00=-4:00 P.M. Unit conztruction & organizatien of Dr, Jack Sanders

curriculum {New Mexico Stat:s Univ.,.

Techniques for comstruction of 7 ' -
teacher-made Audio-~Visusl aids Philiip Dillord {:iMSU)

LUGUST 12

7:00=-12:00 A.M. Continuation of previous afternocsns activiti .s.

1:00=3:00 P.M. Constructlon of teaching units Administrative s.aff
{curriculum groups) {Pomeroy, Vasguc:,

Aviles, Turner;

<UGUST 13

10:00-11:00 a4.M.. Construction of tesching units Administrative soaifl
1:00-4:00 P.M. Micro~teaching {strategies) Dr. Phil Hosford {(NMSU)

Dr. Robert Wrighi (NMSU;
sUGUST 14

9:00-12:00 A .M. Continuation of previous afterncoons activities.

1:00-3:00 pP.M. Construction of teaching units Administrative staffl
5 {curricuium groups) ! ,

AUBUST 15

'9:00-12:00 A.M. Spanish Admerican Heros of aree

Local resource persons for various L. Montoya (stafi)
-~ areas of curriculum & review cof L. Ortegs TS

taped resources from community
. (committee report on efforts
between workshops) '

:1:00-3:00 P.M. Gonstruction of teaching units Administrative staff
: {curriculum groups) _

laugusT 18

10:00~12:00 A.M. Philosophy of Human Development L. Aviles, M. Bzca
CT : : D. Faucett (stafrf)

11:00-4:00 P.M. Interaction Analysis Dr. Phil Hosford (NMSU)
' e S Dr. Robert Wright (NMSU)
31

éﬁgﬁnsr 19

va$me12:DD AJH, Teaching stratepive & wathods




L:00=3:00 P.M. Human development demonstracicon M. Baca {staffl)
{self~concept improvement)

~UGUST 20
ﬁf

9:00-12:00 A.M. Construction of teaching units Administracive ohaf
' © {eurriculum groups}

1:00-3:0C P.M. Human development demonstration -+ D. Faucett (stafif]
| (self-concept improvement)

-UGUST 21

G:00-12:00 A.M. Construction of teaching units Administrative svaflf
(euwrriculum groups)

1:00-3:00 P.M. Culture awareness & sensitivity L. Montaya'{,tapfg
demonstration E. Clayton \Sb&==-

(review of Workshop on culture
awareness by lMinority Groups
Culture Awareness Center)

AUGUST 22

$:00~12:00 A.M. Construction of teaching units Administrative staff
(curriculum groups)

1:00~3:C0 P.M. Evaluation & closing ‘H.C. Turner, Director

Ir. Aragon andfor other members of the Minority Groups Culture Awareness

<enter have been invited to participate during the vorkshop. They will zrrange
a time during the workshop at their ccnvenience. Theyr will follow up on their
previous presentations and bring us further informetion as it relates to
continuing culture awareness & integration reseasrch in New Mexico and
surrounding area. :

E
|




sept. L0 Spanish Departuwant Follow Up

Sept. 17 Language Arts Fnllow Up

Sept. 24  Math Follow Uy

Cet. 1 Integration of Subjeci Matter
Oet. 7 Research on the cifect of attitude in learning

in a second langusge

Oet. 21 Review of Progruass
Nov. & Video tape review of teaching stravecias Tfor

Spanish & Yanguage Aris

Nov. 19 Review of effcris inm curriculwm, implewmsen’

in new school, tean r teaching, meodulex s

eﬁei
Nec. 2 Overview of cu?v?culum evaluation as presgnted
: by State Departuent of Education
Dec. 17 Video tape review of Science and Social Jtudies
% teaching strategiss

an. 6 - Music implementwtion into curriculum, review of
: slide presentaticns as completed to Felalorue

¢

g Social Studies program
?an. 19 Teachers Selfaevaiuation of progress aad goals

March 20 & 21 Evaluation of teacher performance and
“enlargement on self-evaluation ski
(Interaction analysis and strategies}.

d. Pacluzo

Qg _4pr s fJ.Eld
V. Coe
D, Duren

S " 'T a"‘; i
P LLnga

"

L. &viles
H.C. Turner

G. dacchus
L. Momtova

L. E:liE

411 teashers

Dr. Hosiord
Dr. Wripht
(N.M.5.U.)
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ATUNS TON AUANEA
SQLSlhlvlty and Leadership Tiaining

May 5 « Group A {! -rs} & Lead@rshlp (2 hrs) Harrison
Group B ( =3 Fishburn

May 1% wGroua A L hrs} & Leadership (2 hrs)  Fishburnm
: Croup B (4 hrs) ; Zick

tay 18 ~Group A (A L, hre) & Leadership (2 hrs) Zick
Group B (L hrs) Harrison
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QUESTIONNAIFE ON CURRENT BELIEFS ABOUT SPANISH-AMERICANS

The following statements are some of the factors that we have found in
our research about the Spanish-American culture. Most of it comes from =«
literature, and from personal interviews with interested people. As a
reinforcement of our findings, we would like %o poll you and see to what
extent you agres with the following statements., This 1s not a hidden-~faat
guestionnalre. Most of you have had some type of contact with the Spanisi-
Americans and undoubtedly have formulated some judgements and attitudes
about them. Naturally, there are many exceptions to all of these statemanis,
But please think of the majority of the Spanish-Ameriecans; i.e., think of
the Jpanish American as a group. Please state your honest opinion. State
your baijef in the following scale:

Strongly Mildly Agree No isagree Mildly
agrea agrae Judgement disagree
SA MA A N i MD

Circle the space which you agree with, and write & brief comment o=n
the blamk concerning the particular statement if you care tec do so. On
the baeck of the sheets write longer comments, if you feel it necessary.

37




. Tuhe Spenish-fmerican or Mexican-fmerican is likely to be stromgly ors.to o
o “he present or Lo the immediate past. 3SA _ M& A N D MBI

Maxicans or Spanish-Americans have 2 "mananal attitvde which leads tnow to

" FLALC 2 O A o
at off unbil temoriow many things that they should do today, and as & resu

ithla ever gebs done. SA _ MA A N D MDD 3D

. Unlike the Anglo, who works now in order 4o be rewarded in the fubure b
panish-speaking perscn, having no very definite concept of the future, praie =
wmediate rewards. SA __MA _A- N D MD _ SD. :

. To the Spanish~fmerican, security and stability lay in the old, vha it &
nd the well-tested ways and techniques. SA___MA A N D MDD SO

. The Spanish-American mey mistrust and fear the changing future into wilir: =
nglo so pbuoyantly rushes. SA4 MA A N D MB 5D.

.« The envircnment is something to be manipulated, to be ¢hanged to suii ©

2eds of the Anglo. The Spanish-speaking person, by contrast, is Likely to

aet difficulties by adjusting to them, rather than by attempting to cveruon:
DR

hem, SA MA A N MDp 8D,

'« An anglo who falls 11l feels an obligation to do something about his «!
@ss; the Spanish-American, if he becomes ill, may alsc treat himeelfl or
rofessional assistance, but there is not so strong a feeling that he sho
T must do so, SA MA A N __D _MD SD.

!, Spanish-speaking persons suffering from chronic diseases are sometimas o0
ndifferent to treatment that Anglo health workers become exasperated.

A MA A N D _MD__ SD.

).  Among the cherished values of the Anglo is a preference for independeid.: 3
. corollary dislike and distrust of the dependent state. In the culture of “hs
ipanish-speaking people, independence is not given nearly so high a value.

A  MA A N D MDD

o. The attitude of accepting rather than fighting agzinst circumstances cy Chre
ipenish-American is sometimes given expression by withdrawal from unpleasant oI
jotentially difficult situations. SA _MA A N D _MD Sb.

L2 e

1., Formal organizations among the Spanish-Americans, &s an ethnic group -r:
sgre. SA MA A K D MDD S3.

\2. The informal organization of the extended family still has great strustuis

‘ind. control in the Spanish culture. SA MA A N D MDD _SD.
'3, The majority of Spanish-Americans are Catholic. SAMA A N D MD_ :B.

[tV

i#; They believe with a blind faith and are seldom able to explain the ratio;a:
>f their beliefs. SA MA 4 N D MD___ SD.

iS-,The religion of the people still envelops most of the daily life of the
individual. SA MA A N D MD SD.

16. The Spanish-Americanz have made their religion an institution for socisl
anjoyment as expressed in their fiestas. SA MA A N D MD _ SD.

17. Along with his Catholic faith, the average Spanish-American still holds nar
o »~stitions, except for the more educated and acculvurated.

FRICMA___ A N D MD SD. _
,?, - , ;925

i B
P




hare are strong evidences yet of ewistence of the extended fanily anong
Gdpanish-Americans, where the grandfather, the father or uncle move or 1ess
atically leads the femily. S4 M4 A N D MD SD.

%, The average Spanish-American families tend to be from medium to large in
si-w. SA_MA_A N D MD_SD.

The Spenish -American family is highly auvtocratic with the father having
s herity over the rest of the members and each descending son exerclsing
whority over his brothers and sisters. SA MA A N D MD SD.

2iL. “he parent-child relationships tend to be on a superior-subordinsts basis
GA MA_A N D MD SD.

“he girls are overly chaperoned by the parents. SA MA A N D MD SD.

£3.  Uhe femliiy is an all:émbracing institution in the Spanish-American cuitur
' gnding intomgllsthe other aspects of their value orientsations.
1t A N D MO D.

%4, Soeial relationships tend to be warm and friendly!but at the same tims th

Spunizh-~American is capable of deep hatred and jealousy. SA _Mi A ND MD SD

25, “The Spanish-American tends to be cyclothymic; i.e. changes from elation

£5 dpuression rather quickly, and from happineas to anger rather quiekly.

Gh MA A N D MD SD. |
2¢. Sibling rivalry is sscommon as in any other group. SA MA A N D MD_ S

2%, ISxtra-marital relations are quite frejuent among the Spanish-Americans.
GA M& A N D MD SD.. : . o

Divoree 1s quite uncommorn, but it is becoming more prevalent.

2€E .
84 _M# A N D MD SD.
20, 3Ztrong sanctions against pre-marital pregnancy exists, but not much dis-

hcaoy is actached to the illegitimate child. SA MA A N D MD SD.

Education

3. The average Spanish-American still does not impute much value to formal
séucation. SA _MA A N D MD SD.

31. TVery few Spanish-American parents really cooperate with the school.
Sf kA A N D MD SD.

2. The Snanish~Americans who have a desire that their children get an
;éaca;iog d§ ngt ﬁgvefmany specific goals for education of their children.
Sh MA_ » NMD SD.

3%. Most Spanish people will think of the school program as being good or
bad in terms of their relatlonship with the administrator or the teachers.
8k _MA A N D MD SD. ~

34 . There is a great amcunt of drop outs of Spanish-American children when
traey reach compulsory school attendance age, regardlsss if they have finished
t?& i2th grade or not. SA MA A N D MD SD. :

39"




35%. There iz a great amount of educational retardation among the Spandsh--
Amerinsa students. S4 MA A N DI MD SD.

36, It can be said that the Spanish-American students fall in the norma. i
of distribution in intelligence, bur are seldom able to achieve as much in
school as Anglos because of the language handicap. SA M4 A N D MD G0

37. The majority of Spanish-American students are bilingual.

S5 MA A % ©p "MD _SD.

36, The Spanish-imerican student who starts college will qguit as_socon a=
the burden gets hard and as a result, few ever attain a B.A. level in thelr
education. SA_MA A N D MD Sb. :

39. The majority of the Spanish-American students do not see a goal fov
themselves =ven at a senior high level. SA MA A N D MD SD.

Ezoneomics

40. The Spanish-Americans can be found in just about alil types of jobs and
trades and professions as are in the Anglo world, but the majority of them sl
in the lower-lower and upper-lower types of jobs. SA MA A N D MD Si.

LY. Thsere is a rising middle class among the Spanish-American. Previous
to the start of acculturation, the Spanish culture was a two=class soclely-
SA MA A N D MD  SD.

42. The Spanish-American as a whole does not yet appreciate the Anglo valus
of achievement and success. S& MA A N D MD SD. ,

k3. Very many of theHSpanishsAmericans are content with a meager subsistenae
and seldom try to improve their lot. SA MA A N D MD SD.

4. There is a chasm between the old generation, who at heart is still agrariay
and the young educated Spanish-Americans who have become greatly aceultural ad
and are striving for achievement and success. SA MA A N D Mb__S3D.

: L5. A great percentage of Spanish~Americans are in a very low income grou;
or in the welfare rolls. SA4 MA A N D MR SD.

" 46. The Spanish—Americaﬁ woman is working side by side with her husband greeh
like the aAnglo woman. SA MA A N D_MD_ _SD. ' S

 Health
% 47. The Spanish-Americans as a group will adhere to many of their folkway
., medicines. SA MA A N D MD SD.

f 48. The Spanish Americén children tend to be undernaurished.
©SA _MA A N D MD S

% 4L9. The less acculturated'SpanishﬁAmericans are reluctant to accept Angla
- professional care because they fear the doctors, and tend to bear pain nore
| easily than other people. SA _MA A N D MD SD.

' 30. Many of the Spanish-American folkway medicine practices are still’ Found
. in superstitions. SA MA A N D MD SD.

Q

40

lyn




i NG TNCON et tn QO DA i O QOO O N OMON NN N D= OS2I MO Nt O

0 .
2 S RWOTOT VA e A28 O AL TN O O D = 310 i o N D 3 B D O O el N O O D
et e =t ] ool et P . | o g o~

B e e TP el S o WG AD 00 B0 T 0O D 00 0D B 0 NG Do O O e MO N0
ey

¢ 1

4 WO D-gRNONO 0 0 OV 0 N ST O D LD W e O U o o ON e O 79,._&_.15 L

OO [N BTAY
e KA ol ped gl N ped e I B d e =t 4

(7o w0
i 4 -4

11

O 3D
=] ]

MA

@Eiﬁa?l#?5m§§5322%23253OélDéAEBED?#m522?415#332124

SA

<L N QOO AN NG FOOHNO FTOONO 4D N ONIMOOOIARNNHTHSO

AN AT S N R AT P o L o N N o B o R R R N A e ST o FP T ek 00 v U DT N 3 ool O o e L) BN (T 0

b = 42 s [R

ok
gmm

L1H



i

]
G

ol

IHAGHSR 1

The workshop as a whole was quite interesting. The people thai came iu
to help us did a very good job., While I got ale of good ideas about Middle
Schools and how they are being run in other ecities, I feel that most of
these people that talked to us did not really know our particular problem
here in Las Vegas,

I especially enjoyed the talks presented by Mr, Hastings & Father 3Buvke.
To me they Esounded like they were truly interested in this area.

One of my main gripes was that we tried to cover too much material in
0o short a time. Maybe fewer consultants working with us for longer periods
of time would solve this.

My other gripe 1s that our group did not get an art instructor to help
us., We had two Home Econcmics teachers & one Industrial Arts teacher.

As a whole I think I have gailned much from this workshop.

TEACHER 2

The consultants that came and truly discussed culture as to our immediste
area were of great help in understanding some of our students.

The ones from our group and not in my arez were of considerable help
because their ideas and goals could be incorporated in with mine. ,

I disagree with some of the speakers that tended to speak of the Spanish
people as a whole because this is not so in any nationality. ‘ , 7

My main gripe is that we did not get an art consuv’tant which I believe
wovld have been 2 great help to me as I've never taught the subject 'set aside
by itself?.

I truly galned sorz knowledge from the people that came in to talk shout
their Middle School and Team Teaching. '

- The pesople from our own community had the same ideas the consultants

did but more down to earth~close to our problems.

The Workshop as a whole was truly educetiomal as well as interesting.

TEACHER 3

Too many times a new school is built to solve an overcrowding situation
with little or no concern with what is going to be taught in it. The school
must be an expression of the community in which it is located and serve its
purposes or it becomes merely a holding area for future society problems. I
feel that this workshop is a positive step in meeting this requirement and
ultimately will insure that both the teaching staff and the curricula are
prepared for the job at hand. )

To meet this challenge we have explored problems which have not been
met in the past, such as the high drop-out rate for the Spanish-American
student as well as his low performance and progress. Several methods of
solving these problems have been explored and while I am sure there is no
one sure way of solving all of the problems all of the time, thers have
been ideas presented which we are sure will help and more ideas and methods
viill be developed as we approach this new year and our new school.

This workshop has given us the time and opportunity to meet professionall
and explore the problems which we will face, This is a most positive approach
in painting out the problems which exist; to which I'm sure the old saylng
applies, "Once you know you have a problem you have started to solve it."

o ﬂ?;!




TRACHRER I\

Teaching, &3 in any other form of personal relationship, must be an
interchange of ideas and actions, based on knowledge, mutual respect, and
tolerance of divergent ideas, values, and beliefs., I feel that this workshop
has made me more aware of the similarities and differences of various cultursl
and economic stratum groups, and more understanding of the problems confronting
individuals and social groups. , . ,

I am serious in my desire to see local groblems solved and to develop
in all people respect fory and pride in, our four cultures - Iandian, Spanish,
Anglo, and a combination. I do not, however wish teo enlarge our cultural
and economic¢ problems in the bhelief that they ars the same as those encountered
in Miami, El Paso, or Califlornia. )
~ Technically; the workshopr hag reinforced my belief in individual progress.
Tt has afforded me an opportunity to dlscuss several forms of school and
curriculum structure with people who are experienced in the field of the
Middie School.

I belleve I have acquired a number of idears that can be applied in the
elsmentary school at which I work., I have a better understanding of what
will be expected of upper elementary students and ways in whicn I czn meke
the transition easier for the student.

TEACHER 5

I feel that one of the most valuable sessions for me was the first one
when Dr. Aragon spoke. His thinking was very objective, and the fact that
he had been through some of the experiences he discussed gave him an insight
which many of us do not have., We 'need more of this gs well as more mutual
discussion on the subject. o o ' ,

Dr. Ulibarri and the gentlamen whe spoke on Wednesday evening al=o
contributed a great deal to my thinking in terms of the Spanish-American )
students. Whether or not any of taeir statements were valid, they presented
very honestly the feelings that they and their contemporaries have, This
is the climate within which wemst work and in order to do an effective
Job, we must be able to accept and deesl with these feelings.

Some of the other "experts" have stimulasted my thinking in terms of
program possibilities within the framework of a more flexible scheduling.
As all of them have said, we cannot completely tske what they have dons and
transfer it to our setting, but we can uss their experiences as a Jumping
of{ place. I™m sure, over the summen ideas will begin to jell and take shape,
and we will be ready to become more definite in our own thinking and planning.

TEACHER 6

This workshop has been very bemeficial to me., : -

The objectives of the workshop were carried out with an aswaremnsss in
culture understanding. The activities of the workshop centered around the
theme of culture awareness and how the Middle School setting will provide
and could carry out an educational program geared toward culture integration,
team teaching, culture understanding and culture awareness. K

The consultants, who explained such phase of the program, did a good
Jjob. As a result of their experience, I have become more alert. I have a
better understanding of the Middle School concept. The workshop has given
me food for thought and an awadreness for further resesrch,

The workshop has glven me light in culture awareneas, team teaching,
curriculum development for the Middle School setting. ’

Q
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TEACHER 7

During this workshop, sources of dnformation on the various culbturs:, and
especially on Spanish culture in the Southwest have been given so that the
materials for enlarging uporn the contributions of this culture to American
life can be given a great deal more smphasis in & way that will have meaning,
Up to this polint it has often been sald this is what we should do -« but there
iﬁ n; glace that we can find materisl and information that wlll hkslp to do
the job.

It is good, also, for a group of teachers to sit down and try to decide
Just what the mimimum reguirements in anv discipline can bhe to let each chilid
succeed in that area. Further, the fact that goals must be set in behavioral
terns forces thinking in that éiregﬁien,rather than tha nebulous, high-
ﬁaunding ggjectives which so long have bheen the way curriculum pgosls have

een stated.

TEACHER 8

It has been a graeiifylng experlience just to be among & group of people
who have a common goal in mind - that of placing the interest of children
above everything else. , ,

The people who were chosen as consultants contributed much to the
success of the workshop. We didn't copy any of their ideas entirely, but we
did gain many new ldeas from which we could expand and incorporate into
our own particular situation. ,

One regret I do 1ave i3 that I was not gble te contribute much to
anyone, but I feel that I learned much from those people who are more
aggressive und are willing to express thelr way of thinking and feslings.’

This workshop has served as a spring board for working relations among
school teachers.

TEACHER 9

. ..~ This has been the most worthwhile workshop I have sver attended in meny
ways. I want to mention first the values I have gained in getiing acquainted
with, learning to know, and to appreciate the qualities of skill, purpose-
fulness, and concern for the child among the tsachers in this group. I )
feel that with the cross section representation from elementary, Junior and
senior high schools we will see a more coordinated program developing both
below and above as well as in the new nilddle school, .

Since our emphasis has bean on the individual child, I think our program
is being built on that premise, and that we will see more individualized
instruction in all areas. This will rasult in more evaluation by the
teacher of subject matter and her methods to this end. -

Our study of the economically and sociglly deprived child has made each
more sware of these children and given us, through our behavioral objectives,
more specific goals toward which to teach and ev&luate our weaknesses or

strnn§ points. o

[ also feel we have bullt a strong feeling as a departmental team so

that, knowing each other's feelings and opinions, we will be alle to plan

the program with meximmm cooperation. Having "homogenized" our feelings ,

about. the studenis we can more ah,g share our problems concerning individual

~ children and work together for each one?'s progress. , o

P I cannot then help but think that this awareness of the culturally and

. economically deprived &nd the individual child, the program as a whole should

' benefit more children in more specific skills than we are now doing.

I also belleve that our spectra of "experta" who were scheduled were

' selected for our real needs and did give us valuable help in every aspect of
VY .6 new program. - 4 4 _




oy ACHER 10

CBuying toe Con day workshop 1 soguived so many ideas thas it is difficuls
to decide which were more beneficial.

I reglized kefore this workshop that the adjustments regquired of the
children of a different culture are tremendous; however, I did not fully
realize that thelr academlc life was so greatly affected.

I learaed to be more tolerant of the childran'a differences and abilities
and to try o reach them &s best I can by looking for each one's interest.

TEACHER 11

My two weeks workshop seasions partaining to the development of mingrity
culbures sponsored by the Civil 8 Act has bheen rather interesting and
inspiring. All consultants and ma erial exposed to were informative and of
educational nature whereby our minority cultures of deprived experiences
will be able to cope with a better interrelations of other cultures,

‘Such experiences working with the group should make me a better person
tu cope with the further or higher education and attitudes of our deprived

students,
TEACHER 12

A teacher must know as much as possible about the home life of each
student in ordey to know what his values are and what he is capable of doing.
Only too late this year did I find aut that one of my sixth perdod students
had to get up at 4:30 every morning to do farm chores before riding 20-30
miles to schoeol. Moie than English, he needed a ﬁi illow!!

In addition to incressed enmthusiasm for teaching and insight inteo the
student 's needs, I have discoverad ways to use these more effectively in
individualized teaching, the only method by which the student will accqmplish
his maxdmum potentlial.

Althou i have galned much to this point in the workshon, I am scmewhat
disturbed by the realization of how little I krnow and by the magnitude of
the Jjob to be accomplished.

TEACHER 13
During the course of the first part of the in-service tr»*ning progran,
I feel I have profited mo=t by revi my enthusiasm in teachiag; by develop-

ng more ins: ht into the needs of students, particularly those who come from
a eprived ture; and finally I have learned many ways to plan and organize
teaching units 80 that maximum provision ean be mede for individual differences.
After teaching several years, 1t seems thai a tescher tends to gst in
a rut and lose the enthusiasm which is so important in reaching the students.
By discussing plans, ;immicks, problems, and ldeas with other teachers in
our group, I feel my attitude toward teaching has improved considerably and
I feel I will atart next yesr with new ideas which wiil help pass this
enthusiasm on to the students.
Often, I have thought about how difficult it must be for the culturally
deprived student to learn. However, I have never before been so aware of
the little every day happenings that to us mean nothing, but to him have a
very lasting and’ ‘negative affect.

TEACHER 14

I believe that my attitudes have changed quite extensively as a result
nf +he in-service training I have received so far in this workshop. I

5




selieove bhat I have a better understanding of the necessity of instructing
she individual student, the culture gar presenbly existing within our Aran
and the need for personal attention for each student,

Too often the teacher astitempts to teach a "group'. As a result of the
workshop, T feel that a teacher canmot teach groups. Every individual is
different and requires a different approach in instruction.

Furtbermore, the cultural differences are very often overlooked. )
Teachers “end to blame the fact chat a student is alow on the individual and
forget that the student needs to have the teacher understand his culture and
the fact that he is Yt .ing taken from his culture and thrown into amother. I
believe chat now I better understand why I should relate my instruction
toward the students’ experiences and beliefs. As a result of this type of
instruccion, ther 2 should bhe little reason for a student to be a slow learner
tecazuss of his culture. -

Tinalily, because of cultural differences as well as differences in each
individual, I now firmly believe that the guldance processes of &1l individu-
als should be based on the understanding of the whele iandividual and znot
only those things which are common to the general behavior of the culture
+o which the enlturally deprived student is sublected.

''he workshop, then, has been beneficial in many ways to me and, I hope,
to my future students. _,

TEACAER 15

This workshop has been mast worthwhile o me. o

The sensitivity groups made me move aware of interrelationships between
teinchers and administration, among teachsers and between teacher and student.

I berar Lo re-evaluate my teaching goals in relstion to the individusl
azd his néwla,.

I feel that the various groups of consulbants and experts :clgxified
wy thinking abcut team teaching, flexible scheduling, opren labs, etc. as
tools to be used in the middle school.

The workshop brought to my attention some of the aspecial preblems of the
culturally deprived and the adaptations our achedule and curriculum must
a.n.d.er%g in order to meet these needs of iaudividuals, -

~ In the workshop I learmed to evaluate mors critically the behavioral
gﬁs of my subject area. Ways were suggested which will aid me to check these
£08.18.
, Attentlon was ¢alled o the special frustrations and emotlional nezds
of minorlity groups. I have always atiempted to recognize this but 1t was
helpful to see this from 2 wider angle. ,

The concept of the middle schocol will help to erase the so-called ,
discriminations of neighborhoed schools and wiil . offer to a pupil more varied
educatlional and social experiences with his peers. . .

Team teaching will help correlate behavioral goals recognized by all
teachers in the group and utilize the special skills of individual members,

TEACHER 16 A

- The workshop has been very baneficial to me in many areas. The area of
student-sell direction and self-responsibility for learning is very valuable
in the develocvment of the whole child. In the flexlible scheduling it will
give the teacher more time to work with the indiwvidual child. In the team
teac > each teacher can gather further iférmation from each other, From
cultural sensitivity stand point, I feel we have & better understanding of
ow: individuoal cultural bacg?;rofunti@ The working together has made a closer
warrking tesm, which wiil in twrr reflex in our working with the children.

Q
E -6




reacisk 17

The worlk shop. iu zoperal was on interesting ud learning ewperieonic.
T acquired new ideds from all the consultants, but the cnes I learned the
most from were the consultants from our logal area and the sinortty uroup
Gulture Awareness (enber. The people from the Minerity Culture Center gave
18 a wider view of the problems we are now having, especially in our own
schools. Some of these problems can be solved, was the message these
zongultants brought to us, . o
0 ﬂ%he cansulggnts from our loecal area were very helpiul in glving us an
awareness of the great historical Spanish and Anglo culture we have here in

T hope I acquired a deeper sense of responsibility to our studsents than

I previously had.

TEACHER 18

Although the theory expounded throughouc the workshop was very lmpressive
ot least on peper, the greatest concrete useable material which I feel I
got out of this worksheop was the definite ways in which we 26uld incorporate
the "Chicane" culture into our carriculum. This incorporation will not be
S0 great in math and acience as in the soclal studies snd language arts areas,
but we are still very much aware that we can contribute teo the overall goal
of making our children aware of the beauly of their own culture and how they
can actually tske advantage of the worthy elements in both cultures, Of
course, being aware of something does not mean it will be implemented but
we wi try our "darndest.”

TEACHER 19

I definltely believe that, as a result of this work shop, I will be a
more competent teacher in Wz;rking with my particular ability group of
studenuvs. 1 trust that the scvudent will leaxrn tuv 1look at me as an individual
friend as well as a teacher. I have gained many new and different ideas
on how to approech the Individual student. These ideas will help me in
teaching the individual c¢hild various skllls in addition to the walues I
will hope %o develop in the childs 7

I hoped that I have gained a deeper insight and greater apprecistion
of the many difficult problems which face our Spanish-American child., I
have, from this workshop, formed new ideas and bellefs, which I hope to furthe
develop, in woriddiz with thiu sbtydeit., I believe that my approach in working
with this child will be drastically changed. Iustead of teaching an entire
class the same material, I will sttempl to work with the problems of the
individual child aa frequently as possible. , :
, The eonsultants who werked with meé were very helpful with thelr desire
to share thelr ideas and metheds in helping the individual child, :

I have developed an enthusissm, which I previously lacked, for prepariag
materials and building lesson plans. ) o

Although subject material is absolutely essential, I hope that I will

lace the chlld in greater importance than I have in the past. I am

. beginning to believe that the child is the important one! The teacher and
the subject matexizl ia fast dropping into second plazs.
TEACHER 20

, I thoroughly enjoyved ard feel that it has helped me tremandously, as

I will be working with the children, indirectly. It helped me to understand
the problems that the teachers & also the children havs.

Also, the Culture Awareness Seminar, I attended was wost helpful and

<7
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My two weeks of In-service Training has bzen jiuspiring in a sence
that it hes given me a new approach to teaching. I believe that the various
talks, lectures, and demcnstrations were very informative. I was particularly
impressed with the information given te us oy the people from institutions
of higher learning in regard to the educational problems of winority groups
and the work that they are doing to make thess groups competative in our
rapidly chenging society. It was very gratifyving to have some of these
people as consultants. They gave us constructive guide lines which helred
us in organizing our objectives of tthe sixth & sevenih grades Social Studies
units.

TEACHER 22

, In recalling all of the sessions of this workshop, I believe that I
have gained some valuable lnformation. I will list it in the following
fashion:
First: Many different methods and techniques were examined and
reviswed,
Second: Before I didn' exactly know how to phrase and evaluate
behavioral objectives. (Now I do!)
Third: The consultants offered very worthwhile information and
" guidelines. '
Fourth: The fashion in which material and information were gathered,
, analyzed, and utilized by the different groups was great.
Fifth: I would suggest that better continuity be established
because I felt that we Jjumped around too much.

TEACHER 23

) The ten days in the June workshop for the Middle School have been ten
days of eniightenment for me. I have absoybed much new information on
modular scheduling, flexibllity, team-teaching, etc. However, the greatest
thing that has come out of the workshop as far as I am concerned. is the
apparent awareness »f every child as an individual, and the rapport that has
developed within the group of teachers. This leads me to belleve that
students working in small groups with emphasis on the individual will do much
to eliminate racial strife in our country.

TEACHER 24

In my estimation this in-service workshop has been of special benefit
to me because it has brought to light the disadvantages which the Spanish-
speaking minority must overcome. , '

L Several issues have been debated and discussed and there are some that
: I agree with. These are: ,

1. We as educators should devise and improvise methods and materials
so as to make fessible a relation of subject matter to the experiences of
these childroen. =~ = : ) o

2. We should strive to heal injured or damaged self-concepts by
restoring self confidence and pride in these children.

3. Before we can make any learning situation a profitable one for thaese
minority groups, we must first recognize and understand their particular
vg}ue system. o . - : e :
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The various lectures and passaucs thal were used in Lhe workshop wave
especially enlightening. Many gquestions were raised th - had a direct
,approach to solving some of our problems, C

The new Memoricl School will truly be out of this The
from Mars, Jupiter, Vemus, Mercury, Neptune and the cobth planets of
ayetem will be challenged and motivated by superior helnrs froem &

coilldren
the solzr
cuter

reaches ol the universs I'E beipgs {(teach s8] are of an
automated socliety. p - parately trylaz to beoo ized o
human feeling by attending sensibivity sessions s
TEACHE: 24

I have found the past 10 davs very profit: hDlas. as very hapuy v have

- E _ y . " 5 z LI, ) s 1‘?; 4 - '
had varicus zducational consultants comez in to share 20 ldeas with us. X
i i

K EX
found this aspect to be tLhe most bemeficisl pavt of the inesery
, The Soeial Studies group had snough time to develop its - obd
but I hopz that these objiectives will be serutinized and gons ot

e

discerning eye to iasure Shat they are as good as we thini they

TEACHER 27

- There are various things of interest and great value that have bsen
vointed cat to us duoring this workshop eoncerning the mlddle schenl comneent,
I will enumerate them along with an explanation.

First, I believe that the workshop has given me a look at the student
in a different context than that of the traditional schooli. In the middle
scheol method, the child truly becomes the center of instruction. The
curriculum is molded to the needs of the child; not vice-versa.

_Secondly, the werkshop has opened the doors to investigate the ides
of flexible scheduling. This ia & sense makes she chiid the center of
attention as pointed out in the above statement. ’

Thirdly, This workshop has provided an opportunity fo us to enjoy and
take advantage of the various ideas and methods that have been prescnted to
18 by the various consult.nts. ,

Finally, the idea of acculturation has brought many thoughts to mind.
Especially ths idea that kaswing sbout differcat cultures, will inm turm, help
o understéad the seople within those cultures, and thus, enabling human
beiﬁgs ﬁa devote thelir energles on something other than fighting amongst
each other.

TEACHER 28

) I felt I did not get as much from the consultants as I expected, T
also felt that they were not as well versed in our needs as they could have
been., The outstanding people that contributed for my better understanding
were as follows: ,

! 1. The team of teachers from Los Alamos knew what they were doing and
what we needed and they gare it to us convisely and precisely,
2. Father Burke gave an excellent presentation of the development of
the Spanish culture. '
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